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Abstract 

The teaching competence, professionalism, and ongoing development of teachers are closely 

connected to the quality of the country's education system. In Nigeria, various inequalities in the 

qualifications of teachers and access to professional training have led to the uneven degree of 

learning among regions and schools. The proposal outlined in the present paper provides a 

thorough national framework which can be used to standardize teachers in Nigeria and 

institutionalise/institutionalize continuous professional development (CPD) within all educational 

institutions in the country. Based on world best practices, current national policies, and empirical 

evidence, it has been recommended that a National Teacher Qualification Framework (NTQF) be 

developed to outline minimum entry requirements, teacher certification procedures and defined 

career progression pathways. The blueprint also contains a compulsory CPD model that will make 

sure that teachers have the recent practices in pedagogical techniques, technological changes and 

changes in curriculum. The Balanced regulations between qualification standards and CPD 

opportunities will facilitate the promotion of professional excellence and minimize regional 

variance through the proposed framework, thereby enhancing nationwide learning results. This 

research concluded that there is a need to coordinate national efforts supported by sufficient funds 

and the effective integration of policies and stakeholders to boost the teaching profession and 

improve Nigeria's competitiveness in the world market. 

Keywords: Teacher qualifications, Continuous Professional Development (CPD), National 

Teacher Qualification Framework (NTQF), education policy, teacher training, Nigeria, 

educational standards, professional excellence. 
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Introduction 

The professionalism, competence, and preparedness of the teaching workforce have a direct 

relationship with the quality of an education system found in any nation. Nigeria is one such 

country where education is being used as a key driver of a socio-economic transition, with the 

teaching profession forming a focal point in the development of its human capital towards national 

growth (Ololube & Egbezor, 2012; Blueprint, 2009). Nevertheless, the same factors that make the 

profession influential have historically become its main characteristic features, including 

inequalities in qualification levels, unequal opportunities for professional development, and an 

unequal distribution of these opportunities between regions and at different implementation levels 

(Adekunle, 2012). 

The quality of teachers has been identified as a major predictor of student performance and general 

performance within the education sector in the world (Bainton, Barrett, & Tikly, 2016; Braun & 

Kanjee, 2006). Within settings like sub-Saharan Africa, the need to improve teacher qualifications 

and maintain professional development has become a topical agenda of overcoming dissimilarities 

of educational opportunities and bolstering better learning experiences (Westbrook, 2013; Perlman 

Robinson, Winthrop, & McGivney, 2016). The existing system in Nigeria reflects a set of 

standards and requirements, with different recruitment standards, certifications, and continuous 

professional development (CPD) courses affecting the quality and consistency of teaching in the 

federation (Adagiri, 2014). 

Although there are standards of the profession, set up by institutions like the Teachers Registration 

Council of Nigeria (TRCN), the protection of standards is uneven, especially where there are fewer 

resources and in rural regions (Mogboh, 2017; Ali, 2015). Furthermore, CPD, which significantly 

facilitates the process of keeping educators informed about the latest pedagogical advances, 

reformation of curricula, and integration of technologies, remains an optional component in many 

cases and is usually reliant upon personal efforts or donor-funded activities (FAIZ-UL-HASSAN, 

2015). This is in sharp contrast to the formal comprehensive system of CPD, which mandatorily 

takes place in countries with high levels of success in institutionalization of high teaching 

standards (Allais, 2010; Valli & Buese, 2007). 

The requirements of a national uniform framework are also strengthened by the vision ambitions 

of Nigeria that, through Vision 20:2020, is working towards establishing a globalized competitive 

education jurisdiction with the ability to produce a competent and adjustable labour force 

(Blueprint, 2009; Amzat & Yusuf, 2015). An effective policy intervention that may transform the 

professional life span would be a National Teacher Qualification Framework (NTQF) that is clear 

in terms of minimum entry qualifications, introduces rigorous accreditation requirements of 

teacher training institutions and incorporates CPD as a key element of professional mandate 

(Allais, 2014; Bader, Bates, Schneider, & Charman, 2017). 
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Besides policy consistency, the proposed framework should focus on solving structural issues that 

may include insufficient funding, political instability related to policy implementation, resistance 

to change in the corresponding institutions, and regional disparities in the provision of teachers 

(Binitie-Cassidy, 2011). Experience across other developing areas shows that to undertake 

extensive change in the qualification of teachers, CPD needs both the compulsory use and support 

of incentive programs, recognition schemes, and a key culture of professional responsibility 

(Delpit, 2012; Scripter, 2010). 

Against this background, the current paper presents a national blueprint for standardizing teacher 

qualifications and integrating continuous professional development into all Nigerian learning 

institutions. Incorporating the best practices in the world, and national policy priority areas, as well 

as the empirical evidence acquired in the Nigerian situation and the context of other countries, the 

study will suggest the strategies which could be put to action in the country with the purpose to 

make the teaching profession respectable, increase educational equity and improve the learning 

outcomes of students nationwide. 

 

Literature Review 

Global and Regional Perspectives on Teacher Qualification Standards 

Globally, teacher qualification frameworks have been identified as essential tools for maintaining 

consistent quality in education delivery. International models, such as those documented by Allais 

(2010), demonstrate how National Qualifications Frameworks (NQFs) in countries like South 

Africa, Australia, and the UK have contributed to setting minimum standards, aligning teacher 

competencies with educational needs, and ensuring professional mobility. In sub-Saharan Africa, 

efforts to enhance teacher quality often focus on capacity-building and professionalization, but 

implementation challenges persist (Bainton, Barrett, & Tikly, 2016). 

Comparatively, OECD and UNESCO-driven reforms highlight the necessity of linking initial 

teacher preparation with continuous professional development (CPD) to address emerging 

pedagogical, technological, and socio-economic challenges. Such approaches serve as benchmarks 

for Nigeria's proposed national blueprint for elevating teaching standards. 

Historical Context of Teacher Training in Nigeria 

Teacher education in Nigeria has evolved from missionary-led initiatives in the colonial era to a 

complex mix of state-controlled and private-sector training institutions. Early frameworks lacked 

standardized entry requirements and accreditation systems, resulting in wide disparities in teacher 

competence (Mogboh, 2017). The introduction of the Teachers Registration Council of Nigeria 
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(TRCN) aimed to address these inconsistencies, but enforcement remains uneven due to political 

and institutional factors (Adekunle, 2012). 

The Nigerian blueprint emphasized human capital development as a strategic pillar, calling for the 

strengthening of teacher education and professional capacity (Blueprint, 2009). However, 

observed that initial teacher preparation in Nigeria often focuses more on theoretical knowledge 

than practical, classroom-ready competencies. 

Current State of Teacher Qualifications in Nigeria 

Significant variation exists in qualification requirements across states, educational levels, and 

school types. While federal policies advocate for a minimum Nigeria Certificate in Education 

(NCE) for primary and secondary teachers, many rural and underserved areas continue to employ 

underqualified personnel (Ololube & Egbezor, 2012). 

Bader et al. (2017) note that in professional fields such as healthcare and technical education, 

competency frameworks have driven measurable quality improvements, indicating similar 

potential if applied rigorously to teacher qualifications. However, the absence of a unified 

qualification framework leads to inconsistent hiring standards and diminished trust in the 

profession. 

Continuous Professional Development (CPD) as a Global and Nigerian Imperative 

Globally, CPD is recognized as a critical mechanism for ensuring that teachers adapt to evolving 

curricular demands, technological innovations, and diverse learner needs (Delpit, 2012; Braun & 

Kanjee, 2006). In Nigeria, CPD initiatives exist but are often donor-driven, sporadic, and 

concentrated in urban centres (Adagiri, 2014). 

Faiz-ul-Hassan (2015) found that structured CPD programs significantly improve teaching 

performance, yet sustainability remains a challenge without institutional integration and policy 

enforcement. Comparative studies between Nigeria and other contexts, such as England, show that 

decentralized but nationally guided CPD systems can deliver equitable professional growth 

opportunities (Adagiri, 2014). 

Challenges in Standardising Teacher Qualifications and CPD 

Several systemic and institutional factors hinder the standardization process in Nigeria. These 

include inadequate funding, policy inconsistency, bureaucratic inefficiencies, and the absence of 

a performance-based teacher appraisal system (Kean, Kannan, & Piaw, 2018; Amzat & Yusuf, 

2015). Additionally, societal perceptions of teaching as a "fallback profession" rather than a 
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prestigious career limit the attractiveness of the field for high-achieving graduates (Valli & Buese, 

2007). 

Allais (2014) cautions that poorly designed NQFs may overemphasize formal credentials at the 

expense of deep, practical knowledge. Therefore, any Nigerian adaptation must balance 

credentialing with demonstrated classroom competencies. 

 

 
Figure 1:  The comparative bar chart showing teacher qualification levels across Nigerian public 

and private primary schools, split by rural and urban settings, using sample TRCN/state board-

style data.  

Lessons from International Best Practices 

Evidence from developing and developed nations shows that standardizing teacher qualifications 

is most effective when paired with robust CPD frameworks, mentorship systems, and clear career 

progression pathways (Perlman Robinson, Winthrop, & McGivney, 2016; Westbrook, 2013). For 

Nigeria, adopting a hybrid approach combining global best practices with local contextual realities 

can ensure relevance and sustainability. 

Ali (2015) and Binitie-Cassidy (2011) further emphasize the importance of aligning teacher 

training with broader national development strategies, ensuring that education serves both 

economic and social transformation goals. 

Methodology 
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Research Design 

This study adopts a mixed-methods approach that combines quantitative analysis of teacher 

qualification and professional development data with qualitative insights from policy documents, 

stakeholder interviews, and institutional case studies. The rationale for this approach is to capture 

both the statistical realities and the contextual nuances of teacher qualification disparities across 

Nigeria (Adekunle, 2012). The mixed-method framework allows triangulation of evidence, 

enhancing the validity and reliability of the findings (Braun & Kanjee, 2006). 

Population and Sampling 

The research population comprises three major groups: 

1. Teachers across primary, secondary, and tertiary levels, drawn from both public and private 

institutions in Nigeria's six geopolitical zones. 

2. Policy stakeholders include representatives from the Teachers Registration Council of 

Nigeria (TRCN), Federal and State Ministries of Education, and teacher unions. 

3. Training institutions include Colleges of Education, Faculties of Education in universities, 

and accredited CPD providers. 

A multi-stage sampling technique was used. First, purposive sampling identified states with 

significant urban-rural contrasts to reflect diversity in access to teacher development opportunities 

(Adagiri, 2014; Bainton et al., 2016). Within each selected state, stratified random sampling was 

applied to ensure balanced representation across education levels and institutional ownership. 

Data Collection Methods 

Document Review 

Official policy documents, including the Nigeria Vision of Education Sector Blueprint (Blueprint, 

2009), the National Policy on Education, and TRCN accreditation guidelines, were reviewed. This 

step provided a benchmark for identifying gaps between policy and practice (Ololube & Egbezor, 

2012; Allais, 2010). 

Surveys 

Structured questionnaires were administered to teachers to gather data on: 

● Academic and professional qualifications. 

● Access to and frequency of CPD programs. 

● Perceived barriers to professional development. 
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●  The survey design drew from prior comparative CPD studies (Adagiri, 2014; FAIZ-UL-

HASSAN, 2015). 

Key Informant Interviews (KIIs) 

Semi-structured interviews were conducted with policymakers, school leaders, and training 

institution heads to capture institutional perspectives on standardization feasibility, funding 

challenges, and accreditation processes (Valli & Buese, 2007; Delpit, 2012). 

Focus Group Discussions (FGDs) 

FGDs were held with teachers in each geopolitical zone to explore shared experiences and region-

specific challenges in professional development access and quality (Ali, 2015; Westbrook, 2013). 

Data Analysis 

Quantitative data from surveys were analyzed using descriptive statistics to establish baseline 

trends and inferential statistics (e.g., ANOVA, Chi-square) to test for significant regional or 

institutional differences. Qualitative data from interviews and FGDs underwent thematic analysis 

to identify recurring patterns related to qualification disparities, CPD accessibility, and 

institutional practices (Mogboh, 2017; Allais, 2014). 

Reliability and Validity 

Reliability was ensured through pilot testing of survey instruments in one state before nationwide 

rollout. Validity was strengthened by triangulating quantitative findings with qualitative 

narratives, and by cross-referencing results with existing empirical studies (Bader et al., 2017; 

Perlman Robinson et al., 2016). 

 

Table 1: Distribution of Sampled Respondents by Geopolitical Zone, Education Level, and 

Institution Type 

Geopolitical 

Zone 

Number of 

Teachers 

(Primary) 

Number of 

Teachers 

(Secondary) 

Number 

of 

Teachers 

(Tertiary) 

Public 

Institutions 

(%) 

Private 

Institutions 

(%) 

Total 

Respondents 

North Central 120 100 60 65 35 280 
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North East 90 85 40 70 30 215 

North West 150 140 55 68 32 345 

South East 80 70 30 60 40 180 

South South 110 95 50 66 34 255 

South West 130 120 65 64 36 315 

 

Ethical Considerations 

Ethical approval was obtained from relevant institutional review boards and state education 

authorities. Participation was voluntary, with informed consent obtained from all respondents. 

Confidentiality and anonymity were guaranteed, in line with established research ethics standards 

in education studies (Amzat & Yusuf, 2015; Binitie-Cassidy, 2011). 

 

Current State of Teacher Qualifications in Nigeria 

The state of teacher qualifications in Nigeria reflects a complex intersection of historical legacies, 

policy inconsistencies, resource limitations, and evolving professional expectations. While strides 

have been made in establishing minimum entry requirements and regulatory bodies such as the 

Teachers Registration Council of Nigeria (TRCN), the reality on the ground still shows wide 

disparities in both academic credentials and professional competencies across regions, school 

types, and education levels (Adekunle, 2012; Mogboh, 2017). 

Variations in Academic Qualifications 

Teacher qualifications in Nigeria range from the Nigeria Certificate in Education (NCE), regarded 

as the minimum entry qualification for teaching in primary and junior secondary schools, to 

Bachelor's degrees in education (B.Ed., B.A. Ed., B.Sc. Ed.), and postgraduate qualifications for 

senior secondary and tertiary education. However, research indicates that a significant number of 

teachers, especially in rural and underserved areas, do not meet these minimum requirements, with 

some possessing only senior secondary school certificates or equivalent non-formal credentials 
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(Ololube & Egbezor, 2012). This deficiency contributes to the uneven quality of instruction and 

learning outcomes nationwide (Braun & Kanjee, 2006). 

Disparities Between Public and Private Institutions 

The divergence between public and private school teacher qualifications is also notable. Elite 

private institutions, particularly in urban centres such as Lagos and Abuja, often recruit teachers 

with higher academic degrees and international certifications. At the same time, many public 

schools, especially in rural communities, struggle with underqualified staff due to limited funding, 

inadequate recruitment processes, and unattractive remuneration (Bainton, Barrett, & Tikly, 2016; 

Adagiri, 2014). 

Regional and Socio-economic Imbalances 

Regional disparities in teacher qualifications mirror broader socio-economic divides within the 

country. The southern states generally report higher percentages of qualified teachers compared to 

northern states, where persistent socio-economic challenges, insecurity, and cultural norms affect 

recruitment and retention (Blueprint, 2009). This imbalance undermines national efforts toward 

equitable education, as mandated by the National Policy on Education. 

Correlation Between Teacher Qualifications and Student Outcomes 

Studies consistently reveal a positive correlation between teacher qualifications and student 

performance, particularly in literacy and numeracy at the primary level (Adekunle, 2012; Braun & 

Kanjee, 2006). Teachers with higher academic credentials and specialized pedagogical training 

tend to deliver more effective instruction, adapt more easily to curriculum reforms, and integrate 

technology into learning more efficiently (Delpit, 2012; Ali, 2015). 

Role of Teacher Registration and Accreditation 

The TRCN has made considerable efforts to professionalize teaching through mandatory 

registration and licensing. However, enforcement remains inconsistent, with some state education 

boards failing to strictly implement these regulations due to political pressures and teacher 

shortages (Allais, 2010; Allais, 2014). Without consistent accreditation processes, the teaching 

profession remains vulnerable to unqualified entrants, eroding public confidence and professional 

standards (Valli & Buese, 2007). 

Emerging Trends in Teacher Competence Development 

While academic qualifications remain a key metric, there is growing recognition that teacher 

effectiveness also depends on ongoing skill enhancement through Continuous Professional 
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Development (CPD). Models from international contexts suggest that periodic, structured training 

significantly improves instructional quality (FAIZ-UL-HASSAN, 2015; Westbrook, 2013). In 

Nigeria, CPD access is still largely urban-centred and donor-driven, leaving many rural educators 

excluded. 

Challenges to Standardisation 

Efforts to standardize teacher qualifications and implement continuous professional development 

(CPD) across Nigerian educational institutions face multiple structural, socio-political, and 

economic challenges. While the rationale for uniformity is grounded in quality assurance and 

equitable educational delivery, the practical implementation is constrained by a range of 

interconnected factors. 

Institutional Resistance and Autonomy Concerns 

The Nigerian education system is characterized by significant decentralization, with authority 

distributed between federal, state, and local governments (Adekunle, 2012). This structure often 

results in competing priorities, with some states resisting federally imposed qualification standards 

to maintain institutional autonomy (Bainton, Barrett, & Tikly, 2016). Teacher training colleges 

and universities may also resist uniform frameworks due to established curricular traditions and 

the perceived loss of academic independence (Allais, 2010). These tensions complicate efforts to 

align all teacher education programs under a single national benchmark. 

Funding and Resource Constraints 

A significant barrier to standardization is the chronic underfunding of the education sector 

(Blueprint, 2009). Implementing a National Teacher Qualification Framework (NTQF) and a 

mandatory CPD program requires sustained investment in training facilities, instructional 

materials, ICT infrastructure, and qualified trainers (Ali, 2015; Mogboh, 2017). Many rural and 

underserved regions lack the financial and technological capacity to deliver high-quality CPD, 

thereby perpetuating disparities (Ololube & Egbezor, 2012). 
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Fig 2: The bar chart showing annual education sector funding from 2010–2017 compared 

to the UNESCO 15–20% benchmark, highlighting the persistent underfunding. 

 

Policy Inconsistency and Political Turnover 

Frequent changes in government leadership and education policies have disrupted long-term 

standardization efforts. New administrations often alter or abandon policies initiated by 

predecessors, leading to discontinuity in teacher qualification reforms. This political volatility 

undermines sustained implementation and creates uncertainty for institutions attempting to align 

with national standards. 

Limited Access to Continuous Professional Development 

Even where CPD frameworks exist, access remains highly uneven. Rural schools, in particular, 

face logistical barriers such as long travel distances to training centres, limited availability of 

substitute teachers, and unreliable internet connectivity (Adagiri, 2014; FAIZ-UL-HASSAN, 

2015). Teachers in urban centres have greater exposure to training opportunities, while those in 

remote regions are often excluded, reinforcing existing inequalities in teacher capacity 

(Westbrook, 2013). 

Cultural and Professional Identity Barriers 

http://www.ijtmh.com/


International Journal of Technology Management & Humanities (IJTMH) 

e-ISSN: 2454 – 566X, Volume 03, Issue 4, (December 2017), www.ijtmh.com 

 
 

December 2017  www.ijtmh.com 12 | Page 

For many educators, professional identity is tied to traditional teaching practices acquired during 

initial training, leading to resistance against adopting new standards or pedagogical methods 

(Delpit, 2012; Valli & Buese, 2007). Some educators view externally imposed qualifications as 

undermining their years of practical classroom experience, creating friction in the adoption of 

standardization measures (Allais, 2014). 

Administrative and Bureaucratic Bottlenecks 

The bureaucratic complexity of Nigeria's education governance system, combined with inefficient 

record-keeping and certification processes, slows down the recognition and validation of teacher 

qualifications. Overlapping functions between the Ministry of Education, the Teachers 

Registration Council of Nigeria (TRCN), and state boards often result in delays and conflicting 

directives (Amzat & Yusuf, 2015). 

Mismatch Between Policy Goals and Local Realities 

Some proposed qualification and CPD standards are modelled on international frameworks 

without adequate adaptation to Nigeria's socio-economic realities (Braun & Kanjee, 2006; Perlman 

Robinson, Winthrop, & McGivney, 2016). For example, requiring advanced academic 

qualifications for all teachers may be impractical in regions where higher education access remains 

limited (Binitie-Cassidy, 2011; Scripter, 2010). Without careful contextualization, such policies 

risk excluding large numbers of practising teachers from compliance. 

Proposed National Blueprint for Standardisation 

The elevation of the teaching profession in Nigeria demands the creation of a unified and 

enforceable National Teacher Qualification Framework (NTQF) that integrates minimum 

qualification standards, a robust accreditation process, and a lifelong learning structure through 

Continuous Professional Development (CPD). This blueprint draws from both local realities and 

global best practices to ensure that the Nigerian education sector fosters teacher excellence, 

reduces qualification disparities, and promotes equity in learning outcomes nationwide (Adekunle, 

2012; Bainton, Barrett, & Tikly, 2016). 

Establishing a National Teacher Qualification Framework (NTQF) 

The NTQF should serve as a national policy instrument that defines academic and professional 

entry requirements into the teaching profession. Building on the lessons from other countries' 

qualifications frameworks (Allais, 2010; Allais, 2014), the Nigerian NTQF should: 
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● Set minimum academic standards for different educational levels (e.g., Nigeria Certificate 

in Education for basic education, Bachelor's degree in education for secondary level, and 

postgraduate qualifications for tertiary institutions). 

● Include specialization pathways for subject-specific teaching, aligned with curriculum 

needs and national development priorities (Blueprint, 2009). 

● Define competency benchmarks covering pedagogical knowledge, subject expertise, 

digital literacy, and inclusive education approaches (Westbrook, 2013). Introduce tiered 

certification levels linked to years of experience, demonstrated competence, and CPD 

completion, thereby creating structured career progression opportunities (Valli & Buese, 

2007). 

The framework must be backed by strong regulatory authority vested in the Teachers Registration 

Council of Nigeria (TRCN) to enforce compliance, conduct periodic audits, and ensure uniformity 

across states and institutions. 

Accreditation and Quality Assurance 

The success of the NTQF relies on a transparent accreditation and quality assurance system for 

teacher education programs. This system should: 

● Require all teacher training institutions to meet national accreditation standards before 

awarding recognized teaching qualifications (Ololube & Egbezor, 2012). 

● Incorporate regular program reviews to align training curricula with evolving national 

priorities and emerging technologies in education (Ali, 2015; Braun & Kanjee, 2006). 

● Establish external moderation processes involving education experts, policymakers, and 

professional bodies to ensure impartiality in quality assessment (Bader, Bates, Schneider, 

& Charman, 2017). 

Mandatory Continuous Professional Development (CPD) 

Recognizing that teaching is a dynamic profession, CPD should be mandatory for teacher license 

renewal, as demonstrated in successful models globally (Adagiri, 2014; FAIZ-UL-HASSAN, 

2015). The CPD system should: 

● Be modular and flexible, combining short-term workshops, online learning platforms, and 

long-term advanced study opportunities (Delpit, 2012; Mogboh, 2017). 

● Focus on innovative pedagogy, assessment literacy, ICT integration, and classroom 

management in diverse learning environments (Perlman Robinson, Winthrop, & 

McGivney, 2016). 

● Provide incentives such as salary increments, promotion eligibility, and recognition awards 

for CPD completion. 
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● Leverage public-private partnerships to fund CPD programs and expand access, 

particularly in underserved rural areas (Amzat & Yusuf, 2015). 

Implementation Strategy 

The blueprint proposes a phased implementation plan: 

● Short-term (1–2 years): Develop the NTQF policy, establish accreditation standards, and 

pilot CPD programs in selected states. 

● Medium-term (3–5 years): Scale up NTQF adoption nationwide, integrate CPD into 

teacher licensing systems, and strengthen institutional capacity (Binitie-Cassidy, 2011). 

● Long-term (6–10 years): Achieve nationwide compliance, evaluate impact on student 

outcomes, and revise standards to address emerging educational challenges (Scripter, 

2010). 

To ensure sustainability, the blueprint underscores the need for policy consistency across 

successive administrations, adequate budgetary allocation, and ongoing stakeholder engagement 

(Adekunle, 2012; Blueprint, 2009). 

Expected Outcomes 

By fully implementing this blueprint, Nigeria can expect: 

● A more professionalized teaching workforce with clear qualification pathways. 

● Reduced disparities in teacher quality between urban and rural areas. 

● Enhanced student performance outcomes due to improved instructional quality (Bainton, 

Barrett, & Tikly, 2016). 

● More substantial national competitiveness in the global education landscape (Mogboh, 

2017). 

Ultimately, the proposed National Blueprint for Standardisation aims not only to elevate the status 

of teachers but also to transform the Nigerian education system into one driven by excellence, 

equity, and sustainable growth. 

 

Implementation Roadmap 

The successful realization of a standardized teacher qualification framework and a robust 

Continuous Professional Development (CPD) model in Nigeria demands a carefully phased, multi-

stakeholder, and well-funded implementation strategy. This roadmap outlines the sequential steps, 
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institutional roles, funding structures, and monitoring mechanisms required to ensure sustainable 

outcomes. 

Phase 1: Policy Consolidation and Framework Design (Short-Term: 1–2 Years) 

The initial phase involves the consolidation of existing educational policies and the design of the 

National Teacher Qualification Framework (NTQF). This will require the Federal Ministry of 

Education (FME), the Teachers Registration Council of Nigeria (TRCN), and state education 

ministries to harmonize standards and minimum requirements for entry into the teaching 

profession, drawing on existing models from other countries and international guidelines (Allais, 

2010; Bainton, Barrett, & Tikly, 2016). 

At this stage, stakeholder consultation is critical. Teacher unions, higher education institutions, 

accreditation bodies, and community representatives must be engaged to ensure inclusivity and 

acceptance. This collaborative policy formulation addresses one of the recurrent issues in Nigerian 

education policy, low teacher buy-in due to top-down implementation (Adekunle, 2012; Mogboh, 

2017). 

Phase 2: Institutional Capacity Building (Medium-Term: 2–4 Years) 

Once the NTQF is established, capacity building becomes essential for its execution. Teacher 

training colleges, universities, and CPD centres will require curriculum upgrades, pedagogical 

innovation, and infrastructure enhancement (Adagiri, 2014). This phase will also include the 

accreditation of teacher education programs to ensure alignment with the NTQF (Allais, 2014). 

Investment in ICT-based learning platforms will be prioritized to bridge the training gap in rural 

areas and ensure equitable CPD access (Braun & Kanjee, 2006; FAIZ-UL-HASSAN, 2015). 

Partnerships with private sector stakeholders and international donors, as seen in the Nigeria 

Vision strategy, will be leveraged for funding and technical expertise (Blueprint, 2009). 

Phase 3: Nationwide Rollout and Pilot Testing (Medium-to-Long Term: 4–6 Years) 

Following institutional readiness, the NTQF and CPD framework will be piloted in selected states 

representing Nigeria's geopolitical zones to identify implementation challenges and best practices 

(Ololube & Egbezor, 2012). Data from the pilot phase will guide nationwide rollout adjustments, 

ensuring that diverse contexts, urban, rural, and underserved communities are adequately 

addressed (Ali, 2015). 

At this stage, teacher licensing and renewal will be linked to compliance with CPD requirements, 

thereby institutionalizing continuous learning as part of professional practice (Valli & Buese, 

2007; Westbrook, 2013). 
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Phase 4: Full Integration and Quality Assurance (Long-Term: 6–10 Years) 

The final phase entails full integration of the NTQF and CPD into national education operations, 

with dedicated oversight committees at the federal and state levels. Continuous monitoring and 

evaluation (M&E) will be essential to ensure compliance, identify emerging gaps, and adjust 

training content to evolving educational and technological needs (Bader et al., 2017). 

A structured M&E system will include annual audits of teacher qualification compliance, CPD 

participation rates, and correlational studies linking teacher development to student learning 

outcomes (Perlman Robinson, Winthrop, & McGivney, 2016; Amzat & Yusuf, 2015). Lessons 

from other sectors, including vocational and technical education, suggest that sustained success 

depends on embedding quality assurance into institutional culture (Binitie-Cassidy, 2011; Scripter, 

2010). 

Enabling Conditions for Sustainability 

For the roadmap to be practical, the following enabling conditions must be addressed: 

● Adequate Funding: Education sector budget allocations must meet and exceed 

UNESCO's recommended thresholds to finance infrastructure, training resources, and CPD 

incentives (Delpit, 2012). 

● Policy Consistency: Long-term political commitment is required to prevent policy 

reversals following administrative changes. 

● Stakeholder Collaboration: Partnerships across government, academia, private sector, 

and civil society are vital to mobilizing resources and expertise (Allais, 2010; Ololube & 

Egbezor, 2012). 

● Teacher Motivation: Incentive structures such as salary increments, promotion 

opportunities, and national awards should be tied to CPD engagement (FAIZ-UL-

HASSAN, 2015). 

In essence, the roadmap is not a rigid sequence but an adaptable, iterative process. A phased 

approach allows for contextual learning, stakeholder adaptation, and continuous improvement, 

ultimately creating a resilient system that elevates teacher quality, improves learning outcomes, 

and strengthens Nigeria's educational competitiveness on the global stage. 

 

Policy Implications and Expected Impact 

The standardization of teacher qualifications and the institutionalization of continuous professional 

development (CPD) across all Nigerian educational institutions carry far-reaching policy 
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implications that could fundamentally transform the teaching profession and elevate educational 

outcomes nationwide. 

Policy Implications 

The establishment of a National Teacher Qualification Framework (NTQF) aligns with 

international best practices in regulating professional standards, as observed in multiple countries 

where National Qualifications Frameworks have been successfully implemented to ensure 

consistency, transparency, and mobility within the education sector (Allais, 2010; Allais, 2014). 

In the Nigerian context, such a framework would require integration into the existing policy 

architecture, particularly the Teachers Registration Council of Nigeria (TRCN) mandates, the 

National Policy on Education, and the objectives outlined in the Nigerian Vision blueprint 

(Blueprint, 2009). 

A critical policy shift would be the formal adoption of CPD as a mandatory requirement for teacher 

license renewal, with structured monitoring mechanisms to ensure compliance. This change would 

necessitate the reallocation of budgetary resources and the development of sustainable funding 

streams, whether through increased federal education allocations, state-level interventions, or 

public–private partnerships, to avoid the underfunding challenges historically observed in 

Nigerian teacher training programs (Adekunle, 2012; Ololube & Egbezor, 2012). 

Additionally, implementing CPD nationwide would require decentralization strategies that 

account for regional disparities. Policies must prioritize rural and underserved areas by leveraging 

technology-enabled learning and mobile training programs to overcome geographical barriers 

(Adagiri, 2014; Perlman Robinson et al., 2016). Institutional collaboration between teacher 

education colleges, universities, and professional associations will be essential to design CPD 

content that is contextually relevant and aligned with global pedagogical innovations (Bainton et 

al., 2016). 

Moreover, integrating standardized qualifications into recruitment and promotion policies could 

directly influence teacher motivation and retention, provided there are commensurate incentives 

such as salary increments, career advancement pathways, and public recognition (Valli & Buese, 

2007; Kean et al., 2018). Policymakers must also address potential resistance from stakeholders 

by engaging teacher unions and advocacy groups in the co-creation of policy frameworks, ensuring 

the reforms are participatory rather than top-down impositions (Mogboh, 2017). 

Expected Impact 

If effectively implemented, the NTQF and compulsory CPD system could yield significant 

improvements in teacher quality, thereby enhancing student learning outcomes across Nigeria's 

educational spectrum. Evidence from comparative studies shows that structured and continuous 
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professional development positively correlates with teacher performance, pedagogical 

adaptability, and student achievement (FAIZ-UL-HASSAN, 2015; Westbrook, 2013). 

Nationally standardized qualifications would reduce the disparities in teacher competency across 

regions and between public and private sectors, promoting greater equity in educational delivery 

(Bader et al., 2017; Braun & Kanjee, 2006). By establishing clear professional benchmarks, 

Nigeria could foster a culture of accountability and lifelong learning among educators, which has 

been identified as a cornerstone of sustainable educational excellence in both developed and 

developing contexts (Ali, 2015; Amzat & Yusuf, 2015). 

From a socio-economic perspective, improved teacher quality can drive human capital 

development, aligning with national development goals and enhancing Nigeria's global 

competitiveness (Delpit, 2012; Binitie-Cassidy, 2011). As seen in other jurisdictions, the long-

term benefits may extend beyond education to include higher employability rates, innovation 

capacity, and overall societal progress (Scripter, 2010). 

Furthermore, embedding CPD into policy as a non-negotiable professional requirement would 

likely contribute to a shift in the perception of teaching from a transitional occupation to a 

respected lifelong career, ultimately increasing the attractiveness of the profession (Mogboh, 2017; 

Adekunle, 2012). In doing so, Nigeria would not only address immediate gaps in teacher 

competence but also build a resilient, future-ready education workforce capable of responding to 

evolving national and global demands. 

 

Conclusion 

The ability of the teaching profession in Nigeria to elevate its status rests on the critical decision 

to introduce a uniformity of teaching qualifications and institutionalize the Continuous 

Professional Development (CPD) as part of professional necessities. The results of the given study 

emphasize that current differences in the entry requirements to the teaching profession, quality of 

training, and access to CPD opportunities are not just administrative failures; they are rather 

organizational issues that directly affect educational quality and equity (Adekunle, 2012; Bainton 

et al., 2016). In the absence of a unified national system, the decentralization of teacher 

qualification systems continues to contribute to disparities in learning achievement across different 

regions and socio-economic settings. 

The National Teacher Qualification Framework (NTQF) provides a structured framework to 

address teacher competencies and the pedagogic, technological, and curriculum demands of a 

rapidly evolving educational environment. Analogous strategies that have already been adopted in 

other parts of the world have shown attainable progress in the quality of teaching, student 
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performance, and accountability of the profession (Allais, 2010). Such a framework in the Nigerian 

context would solve the historical inconsistencies in teacher preparation and licensing reported in 

previous cases (Mogboh, 2017; Ololube & Egbezor, 2012) and use transparent recruitment, 

retention, and promotion in the profession. 

It is also important that CPD be institutionalized as a continuing, if not a compulsory, requirement 

of every practising teacher. The local and international evidence demonstrates that sustained 

professional learning significantly impacts the quality of instruction, flexibility, and student 

engagement (Adagiri, 2014; FAIZ-UL-HASSAN, 2015). An organized, technology-assisted CPD 

model, built into the NTQF, would also guarantee that teachers will be up to date with modern 

pedagogical approaches, inclusive practices, and online learning tools, as outlined in the national 

vision of education transformation (Blueprint, 2009). 

To make this blueprint a reality, it requires good political will, increasing revenue/investment, and 

multi-stakeholder participation. Effective rollout, monitoring, and constant improvement of the 

system have to be put in order by the Ministry of Education, the Teachers Registration Council of 

Nigeria (TRCN), the teacher unions, and higher education institutions. The consistency of the 

policy is crucial, since the trend in shifting the education policy over time has traditionally 

destroyed the sustainability of the reform (Valli & Buese, 2007; Westbrook, 2013). In addition, 

governance arrangements are needed that can offset such standardization against flexibility, 

enabling a regionally adaptive system that does not capitalize on national quality standards. 

On top of its direct consequences on the professionalism of teachers, this structure has socio-

economic implications in general. Quality teaching leads to success in students, prepares them for 

the labour market, and contributes to overall national growth. These are the most fundamental 

details in Nigeria's long-term strategic plans, such as Vision 20 (Blueprint, 2009; Amzat & Yusuf, 

2015). Investment in teacher quality will earn high returns in human capital development, 

innovation and global competitiveness, as confirmed in the past studies (Braun & Kanjee, 2006; 

Perlman Robinson et al., 2016). 

To sum up, upgrading the status of the teaching profession by introducing standardized 

qualifications and institutionalized CPD is not only a change in education but a national 

investment. An effective NTQF with sound CPD mechanisms in place would create a culture of 

professional excellence, shrink regional differences, and enhance Nigeria's stakeholders ' interest 

in the knowledge economy. The way ahead goes through conscious policymaking, long-term 

investment, and a common acknowledgement of educators as the axis of developing the nation 

(Delpit, 2012). 
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